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Continuing Education  
Syllabus 

 
Course Name:  The Innovative Mindset 

 
New Course Request:      x    or Repeat: ____  
 
Online coursework: 5 week course (5/28/18 - 6/30/18)  

 
Location:  Online  
 
Credit Hours:  2 hours   
 
Instructor: Carol Nelson Phone:  620.480.9065 
Title: Education Technology Specialist Email: carol.nelson@mcpherson.com  
 
Course Description:  
What is an “innovative teacher”? As we explore the book Innovator’s Mindset, we will examine the mindset, culture and 
relationships that empower innovation. The book is designed to be a starting point - to open discussion. This course will 
use that starting point to inspire change and explore resources that teachers have the to learn, create, and innovate to meet 
the needs of today’s learners. 
 
Course Objectives:  

● Apply new knowledge from pedagogical discussions 
● Design classroom experiences that are centered on the 21st Century Skills 
● Cultivate higher level thinking through questioning, academic discussion and writing strategies 
● Design innovative learning experiences for students 

 
Textbook/Materials:  
The Innovator’s Mindset Book by George Couros (purchase is on the individual) 
Learning Management System - Moodle 
Blog  
YouTube Videos 
 
 
 
 
 
 
 
 
 
  



Content Outline:  
Week 1 
Introduction to LMS and Course Overview 
Book Introduction (pages 1 - 10)  
Synopsis: 
Change can be hard and sometimes seemingly insurmountable, but, if we believe that change is an opportunity to do 
something amazing, it shapes our thinking to not only survive, but thrive in our world today.  As Superintendent 
John Carver would say, we are at a “printing press” time in history, and educators need to get into a mindset that we 
ask questions to move forward, and embrace these changes in front of us. 
Tasks 
Watch: Overview of the LMS 
 
Discussion: Classmate Introductions + Post your favorite quote from the introduction - create a “Booksnap” or 
Typographic type image. Explain why you chose that quote and what it means to you. 
 
Watch: #IMMOOC Event 1 (https://www.youtube.com/watch?v=QYzHeWH7Hzk) - 39.25 minutes 
 
Assignments: 

● Setup Blog and Create 1st Blog Post 
 
Blog Post 
 “Change is an opportunity to do something amazing.”  

a) Why do you believe that schools needs to change, and what are the opportunities 
that lay in front of us?  

b) How are you embracing change to spur innovation in your own context? 
 
 
 
 
 
Next Session: 
Read Chapter 1 - 3 for week 2 
 
  

https://twitter.com/johnccarver?ref_src=twsrc%5Egoogle%7Ctwcamp%5Eserp%7Ctwgr%5Eauthor
https://twitter.com/johnccarver?ref_src=twsrc%5Egoogle%7Ctwcamp%5Eserp%7Ctwgr%5Eauthor
https://www.youtube.com/watch?v=QYzHeWH7Hzk


Week 2  
Innovation in Education (Chapters 1 - 3) 
Synopsis: 
The word “innovation” is thrown around a lot in education, but what does it really mean, and why is it important in 
our schools today?  In chapter 1,  define the term innovation, give examples of what it is (and isn’t), and start the 
conversation on how we need to embrace this notion to create better opportunities for learners. In chapter 2, the 
focus is on defining the notion of the “Innovator’s Mindset”, and what it means for education, and why it is 
necessary. “Mindset” is an important part of learning, but are we only open to learning, or are we looking to focus 
on what we can create with new learning? As discussed in Chapter 2, the “Innovator’s Mindset” is crucial, but what 
does it look like? In this chapter, George breaks down the idea of this mindset and discuss the characteristics with 
relevant examples from a teacher’s classroom. 
Tasks: 
Watch: #IMMOCC Episode 2 (https://www.youtube.com/watch?v=Z9cZkiobKcE) - 45 minutes 
 
Discussion 

In Chapter 1, innovation is defined as a way of thinking that creates something new and 
better. What are some examples that you consider innovative?  How is it new and better 
than what previously existed? 
 
 
 
 

Blog Post 
 
 
 
How do you embody the characteristics of an Innovator’s Mindset? 
 
How do you exhibit the innovator's mindset in the learning and work that you do 
currently? 
 
 
 

 
 
Next Session: 
Read Chapters 4 - 6 
 
 
  

https://www.youtube.com/watch?v=Z9cZkiobKcE


Week 3  
Topic 
Laying the Groundwork - chapter 4 - 5 
Synopsis: 
Innovation will never happen in education if we do not first focus on relationships.  They are the most important 
thing in any organization, so how we connect with others, and build culture, will always be first and foremost.  How 
we create a culture of yes, and focus on developing school teachers vs. classroom teachers, is crucial to success 
moving forward. Often innovation, is not an organizational problem, but a leadership one.  As leaders, do we 
embrace the learning that is in front of us and focus on “disrupting our routine”, or do we wait for others to embrace 
change? If we want to be innovative leaders, we must first become master learners. Immersing and embracing the 
opportunities that lie in front of us is crucial to leading our schools into a world full of new opportunities. Often 
schools talk about “engagement”, but are we setting a low bar for our students? In this chapter 5, George discusses 
the importance of realizing that we live in a time that the same standard of “engagement”, in a world where what we 
do with what we know matters most, is not as important as focusing on “empowerment”.  Would you rather be 
engaged or empowered as an educator? Students would want the same. A new vision is imperative for schools 
today, but who makes it, is as important as what it states.  Having a co-created vision that is created by provoking 
thought and understanding how to bring it to life, allows to not only dream about the “what ifs”, but make them 
come to life. 
 
 
Tasks 
Watch: #IMMOOC Episode 3 - With Kaleb Rashad (https://www.youtube.com/watch?v=I8ZrrhQyYVg) 
 
Discussion 
How do you build relationships with individuals in your district, school, classroom? 
 
 
Blog Post 

Choose one of the “foundations for innovation” and talk about how you are 
furthering that in your own settings.  

How do you create or build on these/more conditions to support innovation? 

Pick a couple to focus on 

 
 
 
 
 
Read Chapters 6 - 7 
 
 
 
 
 
  

https://www.youtube.com/watch?v=I8ZrrhQyYVg


Week 4  
Topic 
Unleashing Talent Chapters 8-12 
Synopsis: 
Terms like data-driven sometimes are really “deficit-focused”, and if we really want to become innovative, we must 
learn to tap into both organizational and individual strengths.  Leaders must find ways to tap into the strengths of 
individuals, empower, and give them ownership, as we move forward.2 We would expect the same thing from 
educators working with students, but if we do not model this approach, innovation will be something that happens 
in spite, not because of our leadership. Are our decisions in education made from a place of knowledge, or lack 
thereof?  In this chapter, the focus is how we make our decisions and how we dive into our own learning, to 
understand the impact of our decisions from the viewpoint of a learner first.  It is important that we understand that 
learners are the driver of our decisions, and that is always a central focus. If you were to ask your own school team 
to name all of the initiatives happening in your school, would you get the same three or four answers, or would 
there be confusion under a plethora of initiatives?  Chapter 10 focuses on the idea that “less is more” and that if we 
are to go deep into our learning, we need to not focus on doing everything. How do we make great learning go 
viral? The amount of resources that educators have access to is far more than even 10 years ago, but do we promote 
sharing, or stifle it? Educators need to move from the idea that “I have nothing great to share”, to “what I share can 
make a difference for students anywhere.”  With the technologies we have access to, it is not only important to 
share globally, but more important to learn from one another locally. We create what we experience.  Yet too often 
we talk about what powerful learning can look like, yet not necessarily provide professional learning opportunities 
for our community to really experience what learning could look like today. 
Tasks: 
Watch: #IMMOOC Season 2, Episode 4 - Jennifer Casa-Todd 
https://www.youtube.com/watch?v=ZSzmdE_tnSM&t=53s 
 
Discussion 
How do you model and explore new opportunities for learning in your own practice? How do you move from 
“standardized” to “personalized” learning opportunities for our students/staff? 

Blog Post - Choose One 

 

What examples of strengths-based leadership from the Innovator’s Mindset resonate with 
you? How might you focus on strengths to unleash talent and foster innovation in your 
own context? 

 

What elements of the 8 Things to Look For in Today’s Classrooms” exist in your 
professional learning? What elements are lacking? 

 

 

 

 
 

https://georgecouros.ca/blog/archives/2288
https://georgecouros.ca/blog/archives/5851
https://www.youtube.com/watch?v=ZSzmdE_tnSM&t=53s


Week 5 
Concluding Thoughts 
Synopsis: 
How do we know what we are doing is working?  This all depends on how you define success.  This chapter will 
focus on different ways we can show innovation in our schools and organizations, but also challenges the 
conventional notion of “success” in schools as well.  Our focus should not just be on where we are but also an 
explicit focus on whether we are open to continuously moving forward. The biggest barrier to innovation and 
“game-changer” in education, are the same thing. Us.  This last chapter is meant to be a call to action and show that 
although this will be hard work, it is definitely in the realm of possibilities. 

 
Tasks: 
Watch: #IMMOOC Season 2, Episode 5 - Shelley Burgess and Beth Houf 
https://www.youtube.com/watch?v=830vNqgejkk 
 
Discussion 
How are you telling your story, sharing your learning (making great learning go viral), and innovating “inside the 
box” to make an impact in your community? 
 
Blog Post 

 
What are you most significant takeaways from the Innovator’s Mindset MOOC? 
What will you do as a result? What is one thing that you are going to try 
immediately to help move closer to a new vision for learning? 
What is one big question you have about something you would like to change in 
the traditional school model?  How will you hold yourself accountable?  
 
 
 
 
 
 

Final Project - Plan of action 

 
 

https://georgecouros.ca/blog/archives/1548
https://georgecouros.ca/blog/archives/3674
https://www.youtube.com/watch?v=830vNqgejkk


 
Assessment: (Please attach rubrics) 
Class Discussion & Participation 35% 
Challenge Activities 35% 
Action Plan 30% 
 
 
Grading Scale: 

90%-100% = A 
80% - 90% = B 
70% - 80% = C 
60%-70% = D 
59% and below = F 

 
 
Evaluation: 
Participants will attend required days.  As a final project, each teacher's action plan will be graded with the attached 
“Action Plan Rubric”.  Each category will receive an "Advanced", "Proficient", or "Basic" rating. 
 
Using the rubric attached, grades will be assigned as follows: 

Letter Grade Criteria 
A Action Plan scores "Advanced" in all categories 
B Action Plan scores "Advanced" to "Proficient" in all categories 
C Action Plan scores "Proficient" in all categories 
D Action Plan scores “Proficient” to Basic” 
F Action Plan scores below a “Basic level” in all categories 

 
 

 Basic Advanced Proficient 

Vision and Goals 
School 

The goals address School 
core needs and describe 
actions that may result in 
increased student 
achievement. However, 
there are too many goals or 
too many “priorities,” 
which may lead to a 
diffusion of effort. The 
goals are vague and do not 
provide focus. The goals 
are described in terms of 
programs instead of 
practices.  

The goals focus on the most 
important actions that will 
lead to student 
achievement. The action 
plan addresses the School’s 
core needs. The plan has 
relatively few goals and 
those goals are 
easy to understand. The 
action plan clearly outlines 
School priorities that 
provide focus for 
schools’ actions and 
prevents a diffusion of 
effort. Goals and priorities 
are connected to 
practices, not programs.  

Goals and priorities are 
developed as part of the 
vision and the long range 
plan for reform. The plan 
has relatively few goals and 
those goals are easy to 
understand. The action plan 
clearly outlines School 
priorities that provide focus 
for schools’ actions and 
prevents a diffusion of 
effort. Goals and priorities 
are connected to practices 
and principles of 
organizational 
effectiveness, not programs.  

Needs Assessment Action plan is based on a 
current needs assessment. 
Student academic 

Action plan is based on a 
current needs assessment. 
The authors use data 

Action plan is based on a 
current needs assessment. 
The needs are prioritized. 



achievement and quality 
instruction are not the 
central elements of the 
assessment. The action plan 
includes a summary of the 
School’s needs. It is unclear 
whether addressing the 
needs outlined in the needs 
section will actually help 
raise student achievement 
or help the organization 
reach its other goal. 

(including observation) to 
determine core needs. 
Instructional delivery and 
professional development 
needs are included. 
Addressing these needs will 
help raise student 
achievement and help the 
organization reach its other 
goals.  

The author uses  
data to determine core 
needs. It analyzes the 
quality of instruction, 
instructional deficiencies 
and describes professional 
development needs. 
Addressing these needs will 
help raise student 
achievement and help the 
organization reach its other 
goals.  

Indicators of Success The action plan delineates 
indicators of success for 
each goal or objective. The 
indicators of success are not 
specific or measurable (or 
observable). There are too 
many indicators or 
the indicators do not allow 
for an assessment of 
progress before the end of 
the school year.  

The action plan delineates 
indicators of success for 
each goal or objective. The 
indicators of success are 
specific and measurable (or 
observable). The indicators 
include progress 
monitoring targets for 
continuous improvement 
(not just end-of-year 
targets). The number of 
indicators is not 
over-whelming and will not 
lead to a diffusion of effort. 

The action plan delineates 
indicators of success for 
each goal or objective. The 
indicators of success are 
specific, measurable (or 
observable), and rigorous. 
The indicators include 
progress monitoring targets 
for continuous 
improvement (not just 
end-of-year targets). The 
indicators of success 
challenge the organization, 
but are attainable. The 
number of indicators is not 
over-whelming and will not 
lead to a diffusion of effort 

Actions The action plan outlines 
actions people in the 
organization will take in 
order to accomplish the 
goals and indicators of 
success. It is not clear 
whether completing the 
actions will ensure 
attainment of the indicators 
of success. 

The action plan clearly 
outlines specific actions 
people in the organization 
will take in order to 
accomplish the goals and 
indicators of success. The 
specific actions are 
comprehensive – 
completing the actions will 
ensure attainment of the 
indicators of success.  
 

The action plan clearly 
outlines specific actions to 
take in order to 
accomplish the goals and 
indicators of success. The 
specific actions are 
comprehensive –completing 
the actions will ensure 
attainment of the indicators 
of success. Where 
appropriate, the action plan 
includes when and by 
whom the specific steps 
will be completed. The 
specific actions include 
steps to train the staff if 
necessary. 
 

District Connections This action plan and the 
district action plan do not 

The action plan is designed 
to work in concert with the 

Where appropriate, the 
school’s or 



work in reinforcing ways. 
There is little attempt to 
understand and include the 
district priorities in the  
action plan.  

district action plan. It 
supports or 
reinforces the district’s key 
actions while still 
addressing the unique needs 
of the classroom/teacher.  

department’s action plan 
specifically refers to the 
district’s key actions. The 
action plan focuses on 
leverage points and these 
points overlap the ones 
outlined in the district plan 
 

Systems Thinking The action plan pays little 
attention to system 
components or to the 
connections between the 
various departments in 
carrying out the action plan. 
The staff development plan, 
budget items, 
and the action plan are not 
tightly aligned. The action 
plan focuses on programs 
rather than practices. It does 
not incorporate actions to 
monitor progress or provide 
feedback. 
 

The School’s action plan 
addresses areas for 
improvement identified in 
the systemic assessment of 
organizational 
effectiveness. The action 
plan identifies specific staff 
development that is needed 
to effectively implement the 
plan. 
The staff development plan, 
budget items, and the action 
plan are tightly aligned. The 
action 
plan focuses on practices 
and leverage points. 
 

The School’s action plan 
addresses areas for 
improvement identified in 
the systemic assessment of 
organizational 
effectiveness. Goals and 
actions address major 
system components: 
philosophy, processes, 
implementation, and 
leadership capacity. The 
action plan outlines 
programs and initiatives in 
a systemic way, including 
steps to explain the 
rationale and philosophy, 
and actions to monitor 
progress and provide 
feedback. Staff 
development plans, budget 
items, and the action 
plan are tightly aligned.  

 
 
Attendance Expectations: (All instructors are to specifically state attendance expectations in the syllabus regarding 
attendance and make-up possibilities and grade implications.  For instance, one absence may be made up with a makeup 
assignment and a second absence results in the lowering of a final letter grade as students receive points for participation 
during class time.  Attendance is taken through the faculty portal after each class time and is submitted as minutes 
missed.) 
 
NOTE:  Baker University policy prohibits a candidate from earning credit if more than 30% of a course is missed.  If a 
candidate misses two consecutive classes with or without contacting the instructor, the instructor contacts the Academic 
Advisor of the student.  
 
Collins Library: Instructors and students are encouraged to use Baker University Library resources.  Instructors and 
students log on to Collins Library with a 9-digit Baker University ID number (students will find this number in their 
student portal) and a self-designated password.  To set their password, users must go to https://bakeru.worldcat.org, 
choose the “My Library Account Sign In” link, then choose the “Set/reset password link,” enter their ID and follow 
instructions.  If users encounter any problems setting their password or accessing the databases or other library resources, 
they can e-mail reference@bakeru.edu for assistance. 
 
Technology: Use the following statement but with a specific description about the expected technology use:  “Students 
use technology for a variety of reasons: to present information, to share knowledge, and to investigate best-practice 

https://bakeru.worldcat.org/
mailto:reference@bakeru.edu


research.” 
 
Academic Integrity: Academic Integrity is defined in the Baker University SPGS and SOE Catalog: “Baker University is 
committed to academic integrity in the performance of scholarly responsibilities. Academic integrity is defined as the 
honest acknowledgement of ideas, words, data, written work, and solutions. All work submitted by a Baker University 
student must represent the student’s original work. All forms of student dishonesty constitute academic misconduct.”  
 
“Academic Misconduct” includes but is not confined to the following: plagiarizing, cheating on an assignment and/or 
assessments; turning in counterfeit reports, tests, and papers; stealing tests and other academic material, forgery or 
knowingly falsifying academic records or documents, and turning in the same work to more than one class. The definition 
of plagiarism and counterfeit work follows. The definitions of the other terms are found in the SPGS/GSOE catalog. 
 
Counterfeit work includes word submitted as one’s own that was created, researched, or produced by someone else. 
Submission of the work of another person, joint work as if that work was solely one’s own, or production of work to be 
submitted in the name of another person.  
 
Plagiarism is the intentional or unintentional failure to accurately attribute ideas, words, works, data, or solutions to the 
source of that information.  It is the candidate’s responsibility to seek guidance from approved writing standards. For more 
information about plagiarism, see the Baker University SPGS and SOE Catalog. 
 
Academic Integrity is defined in the Baker University SPGS and SOE Catalog: “Baker University is committed to 
academic integrity in the performance of scholarly responsibilities. Academic integrity is defined as the honest 
acknowledgement of ideas, words, data, written work, and solutions. All work submitted by a Baker University student 
must represent the student’s original work. All forms of student dishonesty constitute academic misconduct.”  
  
“Consequences of academic dishonesty may include, but are not limited to, a zero or failing grade for an assignment, a 
failing grade for the course, or dismissal/expulsion from the University. Any form of academic misconduct which results 
in administrative or academic withdrawal or dismissal/expulsion is noted on the student’s transcript.  
 
ADA Policy: Baker University is committed to providing “reasonable accommodations” in keeping with Section 504 of 
the Rehabilitation Act and the Americans with Disability Act of 1992. Access Services coordinates accommodations and 
services for all eligible students with disabilities. If you have a disability and wish to request accommodations and have 
not contacted Access Services, please do so as soon as possible. Information about Access Services is found on the Baker 
web site: www.bakeru.edu/sas<http://www.bakeru.edu/sas>. 
 
Access Services is on the Baldwin City campus in the Office of Student Academic Success located in the lower level of 
Collins Library (785-594-8352 sas@bakerU.edu<mailto:sas@bakerU.edu). 

 
If accommodations have been approved by Access Services, please communicate with your instructor(s) regarding your 
accommodations to coordinate services. 
 
Hostile-Free Learning Environment: Baker University’s Anti-Harassment Policy is defined in the SPGS/SOE catalog 
under “Student Conduct, Responsibilities, and Rights”:  “It is the policy of Baker University to afford equal opportunity 
for all persons. As such, the University does not discriminate based on an individual’s race, color, national origin, religion, 
sex, disability, age, veteran status, sexual orientation, marital status, or other status protected by law, in admission to or 
employment in its education programs or activities.  
 
Harassment in any form is prohibited and incidents of harassment are met with appropriate disciplinary action, up to and 
including termination of employment or expulsion from the University. If any harassing conduct takes place, the offended 
individual is asked to immediately notify an academic advising representative. For additional information see Baker 
University website “Ethics Policies and Compliance.” 
 
Children and Visitor Policy: Only enrolled students, faculty, staff and approved guests are allowed in Baker University 

http://www.bakeru.edu/sas%3chttp:/www.bakeru.edu/sas


facilities during instructional periods. For safety reasons, children are not permitted in classrooms or teaching areas. 
 
 
 
.  


